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Exploring the relationship between
empowering leadership and the presence of
teacher conflict in kindergartens in Crete

OBJECTIVE To assess the degree of correlation between the empowering type
of leadership of kindergarten’s directors/leaders and the possible presence of
conflictamong teachers. METHOD The survey was conducted between Febru-
ary and March 2025 among 220 teachers of 190 public kindergartens in the
prefecture of Heraklion, Crete. They completed a structured questionnaire that
included weighted Scales of Empowering Leadership & Intragroup Conflict.
Their scores were determined on a scale of 0-100 and using the Statistical
Package for Social Sciences (SPSS), version 25.0, the correlations between
them and the participants’ characteristics were evaluated using Spearman
and Mann-Whitney non-parametric methods. RESULTS Out of the participants,
219 were female and the mean age of all participants was found to be 45.3
years. A total of 50.0% reported either holding or pursuing a postgraduate
degree. In terms of job position, 55.0% were kindergarten teachersin a class-
room and 56.9% reported working in education for >15 years. Empowering
Leadership was assessed with high mean scores (69.9/100) and Intergroup
Conflict with low mean scores (26.4/100) (p<0.05). The increased presence
of Empowering Leadership was associated with a lower presence of Intra-
group Conflict (rho=-0.272, p<0.05) while participants who demonstrated
the presence of Intragroup Conflict in relation to counterparts also recorded
significantly lower mean score of Empowering Leadership (59.2 versus 72.2,
p<0.001). CONCLUSIONS Empowering leadership is strongly distinguished in
kindergartens in Crete, with the presence of conflicts being found to a low
degree and associated with a lower presence of empowering leadership. The
characteristics of empowering leadership can be an application of conflict
resolution frameworks, with staff training in effective communication and
promotion of cooperation through restorative practices, for the harmonious
functioning of kindergartens.

In the field of education, the leadership role of school
directors significantly influences the development of school
institutions.” With the increasingly complex development
of the modern era, it is difficult for school directors to carry
out all the responsibilities of managing and leading their
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school alone. A school director/leader who is able to inspire
teachers and the school staff as a whole will encourage
enthusiasm and spirit in teachers’ performance so that they
are more enthusiastic and positive. International research
shows that good school leadership can have a positive
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impact on the progress and development of schools.”?

Empowering Leadership, as one of the many forms of
managing organizations and their members, refers to the
distribution of power between the leaders of the organi-
zation and the team, subordinates and overall staff.>* For
example, the work of kindergarten teachers is a process
of knowledge reconstruction. They have to present the
knowledge defined by an educational program or the skills
that children need to learn in a new and understandable
way. This process requires strong creativity and motivation
on the part of teachers. The redistribution of organizational
power that comes with empowering leadership helps to
increase work engagement and therefore creativity.>*

At the same time, empowering leadership is also a
particular administrative function and is therefore a critical
factor in promoting the well-being and welfare of kinder-
garten teachers.? It appears to be closely linked to teachers’
welfare, influencing, among other things, their ability to
participate in decision making, problem solving on their
own, but also promoting and enhancing creative behaviour,
work engagement and success in learning outcomes.’36-8

Therefore, it is important for school directors to un-
derstand their role in the institutional development of
the school, its functions and the ongoing challenges in
the dynamic environment of education. Particularly, when
ongoing disputes take the form of conflicts over their roles
or positions on issues of school development and opera-
tions. In general, important are the functions attributed
to conflicts as both positive (functional, constructive) and
negative (dysfunctional, destructive),’ with the prevailing
view being in favour of their negativity but also as an es-
sential tool for the improvement and development of an
organization.”” However, the consequences of the conflicts
depend on how organizational conflicts are managed and
ultimately resolved. How the situation is handled deter-
mines whether the conflict will be creative or destructive,
profitable or damaging, friendly or hostile to the school
and its environment (students, staff, parents). Successful
administrative intervention may not eliminate conflict, but
it is expected that the intervention will produce positive
rather than negative effects on the unit.”” In other words,
conflicts will always be an issue for the administration and
managing them can bring results in terms of consequences
for both teachers and the school.”? It is therefore a crucial
point of investigation and search for solutions to avoid or
even solve it in the school environment.

The aim of this study was therefore to assess the degree
of correlation between the empowering type of leadership
of kindergarten’s directors/leaders and the possible pres-
ence of conflict among teachers.
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MATERIAL AND METHOD

Study setting, design, and participants

A cross-sectional survey was applied between February and
March 2025 to 220 kindergarten teachers of 190 public kindergar-
tens in the prefecture of Heraklion, Crete, Greece. Specifically, of
the total of 438 kindergartens in Crete with approximately 1,700
teaching staff, the target population consisted of 205 kindergartens
of the Regional Unit of Heraklion (46.8% or approximately 730
teachers).”? No inclusion or exclusion criteria were applied but
instead all teachers serving in the selected pre-school units were
invited to participate. The response rate was low or approximately
30% (220/730), confirming other similar studies with whole selec-
tion of teachers (primary schools or kindergartens) that showed
participation by network invitation (e-mails, Google Forms, etc.)
ranged from 19.4% to 47.3%.'%¢ Prospective kindergarten teach-
ers participating in the study were informed about the voluntary
nature of participation, the anonymity of the results, their right
to withdraw at any time without justification, etc. The approval
of the research was made with the submission of the proposal
in October 2024 to the Board of the Department of Preschool
Education at University of Crete.

Data collection procedure

The teachers’ participation was accompanied by data collec-
tion using a structured self-completed anonymous questionnaire
designed for this research. The questionnaire consisted of three
sections:

The firstincluded closed-ended questions regarding schools,
demographic, social and work characteristics of teachers (school,
gender, age, years of experience, physical and mental health, job
satisfaction, etc.).

The second section included the Empowering Leadership
Scale (ELS) which consists of ten questions/statements, with a
7-point Likert response scale (1: Strongly disagree to 7: Strongly
agree).*”” The degree of Empowering Leadership is assessed by
aggregating the responses to the 10 statements and calculating
asingle score ranging from 10 to 70, where higher values (close to
70) determine higher empowerment. Those teachers who scored
between 50 and 70 on the scale were identified as those who
valued the presence of empowering leadership in their school,
while those who scored <50 were considered to value the absence
of empowering leadership.”” The consistency of responses across
the entire scale was assessed using Cronbach’s alpha coefficient
and was found to be a=0.929 or excellent.

The third section included the Intragroup Conflict Scale (ICS)
of Pearson and colleagues (2002), which consists of three ques-
tions, with a 5-point Likert response scale for the frequency of
relevant workplace behaviours (1: Not at all, 2: Very little, 3: A little,
4: Quite, and 5: A lot or great deal).”””’® The presence of conflict is
estimated by calculating the average score of the three questions,
where higher values (close to 5) determine the presence of higher
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conflict. Furthermore, the presence of discrete conflicts is defined
by responses 4 and 5 (quite and a lot) in at least one of the three
statements of the scale.”” The consistency of responses across the
entire scale was assessed using Cronbach’s alpha coefficient and
was found to be a=0.942 or excellent.

Despite the assessment of individual scoring, for the sake of
understanding, comparability and simplification, the scores of
the two scales were transformed into a range of 0-100 (https://
measuringu.com/converting-scales-to-100-points/), where values
closer to 100 express to the maximum extent the characteristic
of each scale.”?°

The questionnaire with the consent letter, was developed on
a Google Form and sent electronically to the 190 kindergarten
directorates, requesting that it be sent to their staff e-mails. After
the 2nd week of informing and inviting participation in the sur-
vey, three reminders to disseminate and complete the form were
followed by e-mail.

Statistical analysis

Data were analyzed using the Statistical Package for Social
Sciences (SPSS) (IBM Corp released 2019, IBM SPSS Statistics for
Windows, version 25.0, IBM Corp, Armonk, NY). Frequency distribu-
tions of the 220 teachers’characteristics were estimated. Similarly,
measures of position and dispersion were estimated for the scores
of ELS and ICS and comparison between them was done using 95%
confidence intervals (95% Cl). Similarly, reliability of the scales was
also estimated using Cronbach’s a coefficient and the normality
of their scores the Blom’s method (QQ plot). A univariate correla-
tion between them and the participants’ characteristics was then
performed through the non-parametric Spearman’s method. The
comparison of the ICS score against the presence of ELS was done
using the non-parametric Mann-Whitney method. The acceptable
level of significance was set at 0.05.

RESULTS

From the characteristics of the teachers (tab. 1), it can
be seen that almost all of them were females (n=219) while
the average age of all teachers was found to be 45.3 years
or between 27 and 64 years old. In terms of family status,
79.5% reported being married and or living with a partner,
with 74.1% having children of which 17.8% had three or
more. As for their level of education, 5.9% reported holding
a second Bachelor of Science (BSc) degree while half of the
teachers or 50.0% reported holding or working on a Master
of Science (MSc) degree and 3.2% a Doctor of Philosophy
(PhD). In professional positions, the majority or 65.5% were
in a non-tenured/by contract/on replacement position and
only 34.5% were in a tenured position. In terms of position
of responsibility, a total of 28.6% (n=63) reported serving
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in a related position (directors or supervisors), while in
terms of financial status, the majority or 52.3% described
it as moderate, 42.3% as good or very good and only 5.4%
as poor to very poor. With respect to years of working ex-
perience also, overall in the field of education they were
found with a mean of 17.1 years and only 6.1 years in the
kindergartens they already serve. The mean number of
teachers per school was also found as 8 or with a minimum
of 1 and maximum 23 (result not shown in table). From
their self-assessment score of work satisfaction, the mean
score on arange of 1-10 was rated at 7.9 or higher. In their
health status, with 2+ chronic conditions were found the
9.1% of teachers as the 10.0% reported having poor to
moderate health.

The way a conflict is managed determines whether its
outcome will be constructive or destructive. Table 2 pres-
ents the levels of the scores of the Empowering Leadership
and Intra-group Conflict Scales. On a score range of 0-100,
Empowering Leadership is assessed with increased mean
levels (69.9/100) and low mean levels for Intragroup Conflict
(26.4/100). Although these scales express different subject
domains, significantly higher mean levels are assessed for
Empowering Leadership compared to Intragroup Conflict
(p<0.001). As depicted in figure 1, the presence of Empow-
ering Leadership appears to be reported by 63.6% of the
teachers, while Intragroup Conflicts is significantly lower,
with only 18.2% reporting its presence (p<0.05).

Table 3 presents the correlations between the two scales
and various teachers’ characteristics. The increased pres-
ence of Empowering Leadership appears to be associated
with a lower presence of Intragroup Conflict (rho=-0.272,
p<0.05), teachers of lower age (rho=-0.148, p<0.05) or
being married/living with a partner (rho=0.171, p<0.05),
higher work satisfaction (rho=0.402, p<0.05) or working in
kindergartens with higher number of teachers (rho=0.186,
p<0.05). Increased presence also of Intragroup Conflict
was associated with higher educational level of teachers
(rho=0.135, p<0.05) or those with lower work satisfaction
(rho=-0.189, p<0.05). It is noteworthy that no significant
association was found between position of responsibility
(serving as directors or supervisors) and the levels’ score
of the two scales (p>0.05).

Finally, in the table 4 the comparison of Empowering
Leadership Scale’s score in relation to presence/absence of
Intragroup Conflict is presented. It was found that teach-
ers who demonstrate the presence of Intragroup Conflict
in relation to counterparts recorded significantly lower
mean scores of Empowering Leadership (59.2 versus 72.2,
respectively, p<0.001).



EMPOWERING LEADERSHIP AND CONFLICT IN KINDERGARTENS

Table 1. Descriptive characteristics of 220 kindergartens’ teachers, participants in current study.
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n %
Gender Females/males 219/1 99.5/0.5
Age (years) Mean=SD (min, max) 45.3+9.9 (27, 64)
Family status Unmarried, divorced 45 20.5
Married, living with partner 175 79.5
Children No/yes 57/163 25.9/74.1
Number of children 1 40 24.5
2 94 57.7
3+ 29 17.8
Education With a BSc degree 90 40.9
With a second BSc degree 13 5.9
MSc 110 50.0
PhD 7 3.2
Professional position Tenured 76 345
Non-tenured/by contract/on replacement 144 65.5
Position of responsibility in schools No/yes 157/63 71.4/28.6
Financial status of family Very poor, poor 12 5.4
Moderate 115 523
Good, very good 93 423
Years of total working experience Mean+SD 17.1£9.6
Years of working experience at kindergarten Mean+SD 6.1+6.8
Work satisfaction (score 1to 10 as 10: high satisfaction) Mean+SD 7.9+1.6
Morbidity (chronic conditions)* None 117 53.2
1 83 377
2+ 20 9.1
Subjective health status Poor health 1 0.5
Moderate 21 9.5
Good 92 41.8
Very good 94 42.7
Excellent 12 55

*Morbidity estimation was based on eight chronic conditions as referred to have diagnosed by physician (hypertension, diabetes mellitus, hypercholesterolemia, heart

disease, rheumatoid arthritis, cancer, mental and thyroid disease)
BSc: Bachelor of Science, MSc: Master of Science, PhD: Doctor of Philosophy, SD: Standard deviation

Table 2. Score levels of Empowering Leadership Scale (ELS) and Intragroup Conflict Scale (ICS) of 220 kindergartens’ teachers.

Scales Mean SD Median Min Max Skewness
Empowering Leadership 69.9 20.5 733 0.0 100.0 -0.87
(ELS) (higher score or close to 100 — higher empowerment)

Intragroup Conflict 26.4 25.9 16.7 0.0 100.0 0.89

(ICS) (higher score or close to 100 — higher conflict)

Mann-Whitney test: p<0.001
SD: Standard deviation
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Figure 1. Frequency of presence of Empowering Leadership and Intragroup
Conflict at kindergartens, according to the perceptions of the 220 kinder-
gartens’ teachers participating in current study. Cl: Confidence interval.

DISCUSSION

According to current knowledge, most of the research ef-
forts onissues of leadership evaluation and potential conflicts
in schools of primary education in Greece, mainly concern
primary schools (e.g.”"dimotika”). The lack of relevant reports
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on kindergartens makes the comparison with the results of
the present study limited; however, itis indicative even with
research on lower/upper secondary schools (e.g.“gymnasium”
and “lyceum”). In a general context and in terms of the in-
vestigation of current study, increased levels of Empowering
Leadership were initially assessed. However, the most com-
mon forms of leadership examine dare related to avoidance,
compromise, collaboration-integration, forcing-competing
or smoothing-accommodating and which may cause con-
flicts.?"?? Although in the present study an attempt was made
to determine both the levels of Empowering Leadership and
its presence/absence, most studies attempt to correlate it
with other factors such as conflict, teacher well-being, job

Table 4. Comparison of Empowering Leadership scale’s score in rela-
tion to presence of Intragroup Conflict in 220 kindergartens’ teachers
participating in current study.

Intragroup Conflict p-value
Absence Presence
(n=180) (n=40)
Mean (median)
Empowering Leadership 72.2 (75.0) 59.2 (65.0) <0.001
(higher score — higher
empowerment)

Mann-Whitney test

Table 3. Univariate correlation coefficients of score levels of Empowering Leadership Scale (ELS), Intragroup Conflict Scale (ICS) and characteristics

of the 220 kindergartens’ teachers.

Empowering Leadership
(higher score — higher

Intragroup Conflict
(higher score — higher

empowerment) conflict)
rho-Spearman

Intragroup Conflict (higher score — higher conflict) -0.272*

Age (years) -0.148* -0.039
Family status (1: Unmarried, divorced, 2: Married, living with partner) 0.171* -0.095
Children (1: No, 2: Yes) 0.040 -0.021
Education (1: With a BSc degree, 2: With a second BSc degree, 3: MSc, 4: PhD) 0.002 0.135*
Professional position (1: Tenured, 2: Non-tenured/by contract/on replacement) -0.057 0.065
Position of responsibility in schools (1: No, 2: Yes) -0.047 -0.068
Financial status of family (1: Very poor, poor, 2: Moderate, 3: Good, very good) 0.090 -0.040
Years of total working experience -0.082 -0.062
Years of working experience at kindergarten -0.049 0.023
Teachers at kindergarten (number) 0.186* 0.002
Work satisfaction (score 1 to 10 as 10: High satisfaction) 0.402* -0.189*
Morbidity (number of chronic conditions) 0.064 0.067
Subjective health status (1: Poor health, 2: Moderate, 3: Good, 4: Very good, 5: Excellent) 0.093 -0.119

* p<0.05
BSc: Bachelor of Science, MSc: Master of Science, PhD: Doctor of Philosophy
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satisfaction, isolation and ostracism, etc.8%-% It appears to
act as a critical workplace resource providing employees
with autonomy, participation in decision-making and op-
portunities for professional development. These resources
help to mitigate the adverse effects of high work demands,
such as emotional and psychological strain. When teachers
perceive that their directors empower them, they are more
likely to feel valued and supported, which enhances their
resilience to stressors and promotes higher levels of wellbe-
ing, and quality of life, related with work.?*?*

This study also found Empowering Leadership to be
associated with less presence of Intergroup Conflict, with
higher number of teachers per school, the younger teachers’
ages, or with increased work satisfaction (p<0.05). In con-
trast, in a study by in China of 204 primary and secondary
schools’teachers, Empowering Leadership was not found
to be related to the age of the teachers nor to the category
(education) of the schools and thus the number and work
status of the teachers.?

Regarding Intergroup Conflict, it was observed from
current study that it was at low levels in kindergartens.
Also, Empowering Leadership was found to be associated
with lower presence of Intragroup Conflict. Complemen-
tarily and in the context of strengthening the findings of
the present analysis, schools with presence of Intragroup
Conflict indicated a significantly lower level of Empower-
ing Leadership (p<0.001). Despite methodological limita-
tions or differences with the relevant literature, Chandolia
and Anastasiou (2020) found from 128 secondary school
teachers that 38.3% of participants reported conflicts with
school director.?’ In the present study, the frequency of
attendance was respectively reported by 18.2% as intra-
group and always in relation to the form of leadership that
was asked to be evaluated by the kindergarten education
staff. This difference in the frequency of conflicts is obvi-
ously due to the level of education (e.g., school capacity,
number and age of pupils, school environment, the time
during the school year), but the most important is the
presence of conflicts per se.?~?° For there to be conflicts
between teachers, either among themselves or with school
leadership/directors, is obviously due to many factors. In
paradox, however, it appeared that higher educational
level of teachers (expressed as more bachelors/degrees)
seems to contribute positively in creating conflicts. It is
likely that the motivations of personal values and priorities
may work more in this direction, causing conflicts due to
the roles that are claimed or unclear within the teachers’
association of the school.#

However, an important element is also the work satisfac-
tion (it is noted that it was found at high levels in the pres-
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ent study), which is indirectly due to the lack of burnout of
teachers, the optimal school climate or the different styles
of leadership, depending on the size of the school unit. For
example, the presence of role conflict and ambiguity in
primary school teachers has been evaluated in conjunction
with the depressive symptomatology and burnout they
experience, highlighting that Greek teachers experience
low to moderate levels of burnout, mental illness (such as
depression), conflict and role ambiguity that apparently
also explain work satisfaction.*-** Similarly, Wahyuti and
Boussanlégue (2025) report that school directors who
implemented empowering leadership can foster a posi-
tive work climate, enhance a sense of responsibility and
improve the quality of teaching, ultimately contributing
to increased performance and teachers’ satisfaction. It is
now accepted by primary school teachers that conflicts
have a negative impact on themselves and of course on
their school unit.”

As in any research effort, current study accordingly
contains both disadvantages and advantages that need
to be evaluated. A key parameter of the impartiality and
generalizability of the conclusions is the method of select-
ing participants and ensuring that the selection conditions
are within the framework of randomness. Although in the
current survey all the teachers of the public kindergartens
of the Regional Unit of Heraklion were asked to participate
(total selection), an estimated 30% participated. This low
rate participation obviously weakens the power or external
validity of the current study, but it is a common phenom-
enon as described in the relevant literature.’*’* Some
barriers relate to “general refusal”, “lack of time” or “lack of
interest”3%% Also an important point of further investigation
is the search for and the degree of presence of incentives
(goal setting) by the leadership of the school unit, with the
ultimate goal of improving the performance of teachers in
teaching and the performance of their duties at school.’

In conclusion, the aim of this study was to assess the
degree of correlation between the empowering type of
leadership demonstrated by the kindergartens’ directors/
leaders, as perceived by teachers, and the possible pres-
ence of conflicts among them. Thus, a strong empowering
leadership was recorded, with the presence of conflict
found to a low degree and associated with a lower pres-
ence of empowering leadership. The characteristics of
empowering leadership can be an application of conflict
resolution frameworks, with teacher training in effective
communication and promotion of collaboration through
restorative practices, for the harmonious functioning of
kindergartens. School directors should adopt strategies that
prioritize open communication, neutrality and empathy to
ensure conflict control.
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AlepeivNoN TNG OXEONG TNG EVOUVAUWTIKIG NYECIAG KAl TG TAPOUCIAG CUYKPOUGEWV HETAED
EKTTAISEVTIKWYV o€ vnmaywyeia tng KpAtng
M. ANAFNQSTAKH,"? N. PIKOZ,3 E. AINAPAAKH,? A. KOKOZAAH,* I. MANQAITEZHS 2
I KPITZOTAKHX,®* E. XMIMQKOX,°* M. AINAPAAKHX®
1606 Nnmaywyeio, lMowtoBd6Lua Exkmaibevon HpakAgiov, HpdkAglo, Kpntn, 2Turiua lNMNpooxoAikric Aywyrig,
SxoAn Emotnuwv Aywyrig, MNMavemoTtruio Kpritng, PéBuuvo, Kpntn, *Turjua NoonAeutikrig, ZxoAr Emotnuwyv
Yyeiag, EAAnviké Meooyetlakd lNavemotriuio, HpdkAgto, Kontn, 4o Anuotikd ZxoAegio, lNpowtoBdbuia Ekmaidevon
HpakAgiou, HpakAegio, Kontn, *Turjua Atoiknong Emixeipricswv kai ToupiouoU, EAAnviké Meooyesiako lNavemotripio,
HpdkAeto, Kpntn, °Touéag Koivwvikrig latpikng, latpikn ZxoAn, MNavemoTtruio Kpntng, HpdkAsio, Kortn

Apxeia EAAnVIKNG latpikric 2027, 44(1):24-31

ZKOMNOX Extipunon tou Badpol cUoXETIONG TOU EVOUVAUWTIKOU TUTTOU NYECIAG TwV SIELOLVTWV(VTPLWV) VNTTIAYWYEIWY,
ME TNV MOavr Tapouoia cUYKPOUOoEWV HETAEY TwV eKMAISeVTIKWY. YAIKO-MEOOAOZX H épsuva mpaypatomolriOnke
KATA TO XPOoVIKO Sidotnua e povapiov-Maptiov 2025 oe 220 ekAIOEVUTIKOUG 190 SNUOCIWV VNTTIAYWYEIWV TOU
vopoU HpakAgiou Kpritng. Zupminpwoav SopnpéVo EpWTNHATOASYLO TTOU TTEPINAMPBAVE TIG OTAOUIOMEVESG KAIMOKEG
NG eVOUVAUWTIKNG NYEoiag Kat TNG evOoouadiknig cuykpouong. H BaBuoloyia Toug kabopiotnke og KAipaka 0—100
KAl ME TN XPrion Tou AOYLIOUIKOU TTpoypdppatog Statistical Package for Social Sciences (SPSS), ékdoon 25.0 €ylve
a&loAOYNON TWV CUOXETIOEWV PETAEL TOUG AANA KAl PE TA XAPAKTNPEIOTIKA TWV CUMHETEXOVTWY, UE TIG KN TIOPAUETPIKEG
neB6doug Spearman kat Mann-Whitney. AMOTEAEZMATA O1 219 amd Toug CUMIETEXOVTEG TAV YUVAIKEG, EVW N UEON
NAkia OAwV BpEOnke ota 45,3 £€1n. To 50% SAWoAV KATOXOL ] OE€ EKTTOVNON UETATTTUXIOKOU SIMAWMATOG €18iKELONG.
31N Béon gpyaciag, To 55% NTav vNImaywyoi TUNUATWY Kal To 56,9% SnAwoav oTiL epydlovtav oTnyv ekmaidevon yla
>15 €tn. H evéuvapwTikni nyeoia ekTiunOnke pe upnAda péoa emimeda Babuoloyiag (69,9/100), evw n evéoopadikn
olYKpouon HE XapunAd péoa emimeda (26,4/100) (p<0,05). H avénpévn mapouacia TG evOUVAUWTIKAG NYEoiag oxeTi{dTav
ME HKPOTEPN TTapouadia evéoouadikrig ovykpouong (rho=-0,272, p<0,05), evw) TTAPAANNAQ Ol CUUMETEXOVTEG TTOU
katédel§av mapouoia eVOLVAPWTIKAG NYECIAG £vavTl TWV LTTOAOITTWY KaTéypapav Kal CNUAVTIKA XapnAdTepa péoa
emimeda Babuoloyiag evéoopadikng clykpouong (21,7 évavtt 34,8, avtiotolxa, p<0,001). TYMMAEPAZMATA ‘Evtovn
SlamoTtwveTal N eVOUVOUWTIKA NYEoia o€ vnriaywyeia TG Kpntng, LE TNV Tapousia CUYKPOUCEWYV VA AVIXVEVETAL OE
XOUNAS BaBuod kat oXeTICOUEVN HE UIKPOTEPN TTAPOUCIA EVOUVANWTIKAG NYECIAG. Ta XOpAKTNPEIOTIKA TNG EVOUVAUWTIKNAG
NYECIAG UTTOPEL VA ATTOTEAECOULV £VAUCHA YIO TNV EQAPMOY TTAALGIWYV EMALONG CUYKPOUCEWV, E TNV EMUOPPWON TOU
TIPOCWTTIKOU OTNV ATTOTEAECUATIKI ETTIKOIVWVIA KAl OTNV TTPowONoN TNG CUVEPYACIAG HECW TIPAKTIKWY ATTOKATACTAONG,
Yla TNV APUOVIKH AEITOLPYIA TWV VNTTIAYWYEIWV.

.........................................................................................................................................................

Né&erg evupeTnpiou: Ekmaidevtikoi, EviuvapwTtikoU TUmou nyeoia, Nnmaywyeio, ZuyKpoUoElg
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